基于学生学习逻辑起点的阅读教学设计

邱赛仙

M7 U4 Sharing Reading：A Letter Home

教材分析

主题语境：人与社会：志愿服务：

Volunteers are not paid not because they are worthless , but because they are priceless.Share your love with others, love spreads
语篇类型：一封家书:

Jo, a volunteer teacher in Papua New Guinea wrote a letter to her friend, Rosemary.

话 题: 志愿者支教活动：

Give roses to others and the lasting fragrance will remain in your hand.

学情分析
高二学生：在前六个模块学习的基础上，已经掌握一定的阅读技能，对志愿者这一话题很熟悉，但是对于Jo所支教的巴布亚新几内亚这个国家很陌生。由于文化差异原因，学生对作者所描述的这个村庄的文化和风俗很陌生。
重难点突破
   教学重点：有效理解语篇所承载的文化知识和文化理解，以及语篇中体现的人文素养。

             通过设问和讨论，促使学生思考语言文字背后所传递的思想和精神。
   教学难点：设计有效的学习活动，激发学生的已有认知，提高学生对语篇进行有效解码和重构的能力。即，怎样设计基于学生学习逻辑起点，不断提升其思维能力的学习活动。

              通过预测活动启发学生思考，达到和作者共鸣共情的效果，从而降低阅读难度，提高阅读效率。
教学步骤
	步骤
	形式
	教学活动
	设计意图

	Lead-in
	Viewing and talking
	T: Who are they ? What are they doing ?

  What is the significance of their work?
	通过现实生活中的志愿者工作画面，使学生进入本话题的情境语境。

	Step1 
	Viewing &thinking
	T: Look at the pictures and answer the following questions:

1. How many aspects of life have been introduced ?

2. How would you describe their way of life? (in pairs)
	根据本文图文结合的特点，发挥《新课程标准》提出的新的教学活动Viewing的作用。

使学生进入整个话题情境。

	
	
	SS: 1. Their school life is uncomfortable:

   no walls, no glass in the windows, no air-conditioner,no science lab,maybe no computers, no telephones or none of the modern facilities

  The roof of the classroom is held up by a pole.

  The students themselves make the repairs.

2. Their village life is inconvenient :

   The roads are muddy.

   The houses are low and small.

   The food is simple in varieties and tastes.
	学生同伴互学过程中，搜索总结出uncomfortable 和inconvenient两个概括性的词。

学生在表达过程中认识到：详写的方法（模仿M1U4：THE STORY OF AN EYEWITNESS 
3.激发学生进一步阅读的渴望。

	Step 2
	Reading &checking
	T:What is their school life like?

What do you think of Jo and her students?
	1.问题1是对上一步的呼应：作者是怎么描写学校的。

问题2 是对问题1的深层次理解，是对文本表层信息的进一步理解。

	
	
	SS:The boys are eager to learn.

The author is creative in teaching

 and she sometimes fell into confused about the siginifcance of her teaching.
	

	Step3
	Predicting &reading
	1.What will be included in your article if you are asked to introduce your town or village to a stranger? 

2.Read the next few paragraphs and find out the way the author introduced the village.
	1.如果让学生直接阅读下面几段，学生阅读起来很生涩，阅读进度很慢。通过预测活动之后，学生能够很快代入身份，一边读一边对内容进行概括、提取。使学生的思维更加活跃。

2.通过对每一部分的细节处理，既关注了作者的写作切入点，也处理了生词，同时使学生从细节方面感受到了文化差异。对每一个片段的深度思考，加深了学生对异国文化的理解。

	Step4 
	Reading &thinking


	T:1.What are the first and the last two paragraphs for?  

 2.What can you read beyond the words from paragraph1?
 3.What about the last two paragraphs?
	提醒学生关注写信的首尾内容结构。

学生从a fortnight, be dying to hear about,y以及include some photoes ----picture等文字里面读出了far away以及different等信息，是学生深度思考的结果，也是提高学生阅读能力和养成阅读思考习惯的重要环节。
学生对最后两段内容的思考结果为后续讨论做铺垫。

	
	
	SS:the purpose of the letter

  the feeling of the visit to the village

  Jo is doing voluntary far away from home.

The village is in a remote area.

The village is quite different from their hometown.

Jo felt mentally and physically content.
	

	Step5
	Telling& viewing


	T:1.Which country is the village in ?

2.Who are Jo and Rosemary?


	这些背景介绍，如果在上课伊始就告诉学生，学生在被动接受，选择在这个时机让学生了解，他们能够把刚刚学到的内容与相关地点和人物进行自动联系。

	Step6
	Assignment
	Reading Circles(in groups)
Interviewer，Discussion leader，Connector和Language master这四个阅读圈的角色可以根据具体的教学内容和教学目的有所取舍。
	该步骤最大的亮点是connector这一角色的内容呈现。language master让学生在同一话题下联系巩固相关语言，促进有效输出。


